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Independent Auditor’s Report 
 
To the readers of  
Green Bay School’s 
Financial statements 
For the year ended 31 December 2020 

 
The Auditor-General is the auditor of Green Bay School (the School).  The Auditor-General has appointed me, 
Wayne Tukiri, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial 
statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 2 to 18, that comprise the statement of 
financial position as at 31 December 2020, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

 present fairly, in all material respects: 

- its financial position as at 31 December 2020; and 

- its financial performance and cash flows for the year then ended; and 

 comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 31 May 2021.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below.  In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 

 
  



 

Responsibilities of the Board for the financial statements  

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees is responsible 
for such internal control as it determines is necessary to enable it to prepare financial statements that are free 
from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern.  The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention to 
close or merge the School, or there is no realistic alternative but to do so. 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from 
section 87 of the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

 We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern.  If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion.  Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report.  However, future events or conditions may cause the School to cease to continue as a going 
concern. 



 

 We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors.  As a result, we carried out procedures to minimise the risk of material errors arising from 
the system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board member list, analysis of variance, and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1: 
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Green Bay School. 

 

 

 
Wayne Tukiri 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand 
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Analysis reporting 

Analysis of Variance Reporting- Literacy 

School Name:  Green Bay School School Number:  1298 

 
  

 

Goal 1: Raise student achievement across the school. 
Goal 2: To have an established, fully inclusive school that values diversity and gives all staff and students equitable 
access to the NZC and learning for life. 
Goal 3: Partnerships 
Positive partnerships with all stakeholders. 
Goal 4: Develop a collaborative learning environment that makes GBS a school of choice and reflects the community. 
 

Annual Aim:  

 

Goal 1 – Curriculum; Teaching, Learning and Achievement 
Through inquiry learning, effective assessment and targeted feedback, and authentic use of e-learning pedagogies we 
will promote high achievement and student engagement in all areas of the curriculum, while continuing to improve 
students’ literacy and mathematical skills so they are achieving at or above Curriculum Levels. 
 
Goal 2 - Staff and Student Development 
Through targeted, quality professional learning we will continue to strengthen and improve staff skills and knowledge in 
order to improve student achievement outcomes. 
 
Goal 3 - Partnerships 
Through quality partnerships within and beyond the school we will ensure that we are meeting the expectations and 
desires of our community in delivering a quality education for their children. 
 
Goal 4 – Review 
Through regular and systematic review, we will ensure that practices are effective and efficient, and allow for best 
practice to support quality student outcomes. 
 
 

Target:  

 

 

Reading: 
Whole school results show 85% of students achieving at or above the expected curriculum level according to the New 
Zealand curriculum document. 
That All children experience expected or accelerated curriculum level growth. 
That Māori and Pasifika results match or better whole school results. 
That learners are both extended and broadened (vertical & lateral learning). 
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Writing: 
Whole school results show 85% of students achieving at or above the expected curriculum level according to the New 
Zealand curriculum document. 
That All children experience expected or accelerated curriculum level growth. 
That Māori and Pasifika results match or better whole school results. 
That learners are both extended and broadened (vertical & lateral learning). 
 

Baseline Data:  

 

 

 

Reading 

New Zealand 
 Curriculum 

Working 
Towards  

Working 
within  

Working 
Above   

Total 
Working 
Within & 
Above % 

All  9% 71.2% 19.8%    81% 
Maori 20.3% 69.06% 10.1% 79.7% 
Pasifika 12.5% 71.4% 16.1% 87.5% 
Asian 3.2% 75.9% 20.9% 96.8% 
Girls  7% 69.2% 23.8%    93% 
Boys 10.9% 73% 16.1% 89.1% 

 

Writing 

  
Working 
towards 

Working 
within 

Working 
above 

Total 
Within & 
Above % 

All  14.5% 76.4% 9% 85.4% 
Maori 25.3% 70.9% 3.8% 74.7% 
Pasifika 14.3% 85.7% 0% 85.7% 
Asian 7.7% 79.1% 13.2% 92.3% 
Girls  9.1% 78% 12.9% 90.9% 
Boys 19.6% 74.9% 5.4% 80.3% 
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Analysis reporting 

Analysis of Variance Reporting - Mathematics 
Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
Reading 

 
 40/100 Book challenge 

 

 Reciprocal Reading 
 

 AVAILLL Reading Program 
Y5-8 

 

 

 

 

 Guided silent reading. 
 

 

 Reading Recovery Teacher 
completed the SPELD course. 
Learning strategies and best 
practice when working with 
students with dyslexic 
characteristics 

 
 
 

 Reading Mileage 
 
 

 Collaboration, leadership, and 
mixed ability groups 

 
 This involves students 

watching movies while 
reading sub-titles. 

 
 
 
 
 

 Focus on comprehension. 
 
 
 
 

 Through the SPELD course 
STEPS2 was recommended. 

 STEPS2 programme was 
introduced to support target 
students in literacy. 

 
 

 
 

 Improve student vocabulary 
and general knowledge. 

 

 Help with comprehension. 
 

 Case studies and student 
data suggests 
improvements in 
vocabulary and 
comprehension. High level 
of student engagement 

 

 Chunking text into smalls 
sections with lots of 
discussion around the text. 

 

 More students displaying 
dyslexic characteristics. 

 

 

 

 
 
 

 Continue with program. 
 
 

 Independence 
 
 
 

 Continue with program. 
 
 
 
 
 
 

 Continue program. 
 
 
 
 

 Continue with program. Most 
students making good 
progress. 
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During lockdown 

 Epic books, Sunshine, 
Scholastic Online, Books  

 

 

 Yr 1 to 3 Reading Wedges 
 

 

 CSI (More visual) 
 

 

 Reading Recovery Programme 
 

 

 

 

 

 

 

 RTLit Teacher Opportunity 
Programme undertaken by 
two Year 4 teachers. 

 

 

 
 Supported their learning.  

Enabled independence, 
stimulation for other 
activities. 

 
 Highlighting priority, Maori, 

and Pacifica students. 
 
 
 

 Understanding and using 
reading strategies 

 
 

 3 Reading Recovery Teachers 
who have 4 students each. 
Students are seen for 30 
minutes 5 days a week. 

 
 
 
 
 
 
 
 
 

 This programme is an inquiry-
based approach, designed to 
support children who are 
identified as having significant 
challenges in literacy 
acquisition by working with 
their teachers to achieve 
accelerated progress. 

 COVID, to support their 
learning when we could not 
teach physically teach them. 

 

 To keep track of students’ 
progress 

 

 

 Comprehend difficult texts. 
 

 

 Using 6-year nets and reading 
wedges to help determine the 
placement of students in the 
Reading Recovery Program. 
Each teacher has 4 students 
lasting on the program for up 
to 14 weeks. 

 

 

 

 To improve the teacher’s 
pedagogical practice and 
therefore improve student 
outcomes. 

 

 

 

 
 Continue with some 

programmes in class, save 
others for lockdown.  Refine 
and prepare for lockdown. 

 
 

 Ongoing 
 
 
 

 Continue with programmes 
where needed. 

 
 

 Most students coming off 
at acceptable level. Those 
discontinued are refer to 
rainbow reading, vamp or 
SPELD2 depending on 
need. 

 
 
 
 
 
 
 
 

 Due to lockdown teachers 
were unable to follow 
through with group. 
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 ESOL 
 

 

 

 

 

 

 

Writing 

 

 Provided whole school wide 
writing planning for four 
successive years. 

 

 Writing Moderation 
 

 

 

During COVID 

 

 

 

 Specialist ESOL Teacher. 
Withdrawal classes from Yr 2-
8 and in-class support for year 
1. Most groups are seen twice 
a week and progress is 
monitored and tracked. 
Teacher often meets with 
families to discuss progress, 
next steps, and concerns. 

 
 
 
 
 
 
 

 Increase pedagogical 
knowledge. 

 
 
 

 We collect 3 writing EasTTle 
writing samples. As a group 
Teachers moderate and mark 
the samples 

 
 
 
 

 Using online resources as 
motivation for writing 

 

 

 

 ESOL Teacher meets with 
teachers to discuss best 
practice and support teacher 
and students in the class. 

 
 
 
 
 
 
 
 
 
 
 
 

 Provide consistency and 
coverage of genre and 
attributes of writing across 
the school. 

 

 Working on having a 
consistent approach when 
marking EasTTle writing. 

 

 

 

 COVID 

 
 
 
 
 
 
 

 ongoing 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 ongoing 
 
 
 
 
 

 Continue to moderate twice 
yearly. 
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 Linking and integrating 
reading and writing 

 

 

 Setting up school and whanau 
website with Home Learning 
links to each whanau and 
Ministry programmes 

 

 

 

 

 

 

 

 

 

General 

 
 

 ICOL Leader (In school 
community of Learning 
Leader) 

 

 

 
 
 

 Used online platforms like 
Hapara, Seesaw and Google 
classroom to communicate 
with parents and students. 
Flexible daily timetables for 
students to follow at home 
with academic work and 
general family activities 
around the house or in their 
bubbles. Regular zoom 
meeting to check in for 
teachers to check in with 
students.  Hard packs were 
organised for junior school. 
Devices given out to 
students to participate in 
online learning. 

 
 
 
 
 
 

 Our ICOL teacher looked at 
the curriculum expectations 
that were already in place 
and aligned them to the 
literacy progressions. Then 
collaborated with senior 
leadership and staff to 
develop learning progressions 
and a shared understanding. 

 

 

 

 

 Due to lockdown 
 

 

 

 

 

 

 

 

 

 

 

 

 

 Teachers had shared 
understanding of the literacy 
Learning Progressions. 

 The Learning Progressions are 
now in every classroom. They 
are used to support next 
steps in planning and 
learning. 

 Continue with programmes 
where needed. 

 
 
 

 Website/home learning is 
being kept up to date in case 
of another lockdown. Devices 
and hardpacks ready to go 
out. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Developing teacher and 
student’s use of The Learning 
Progressions in the classroom 
to inform learning and next 
steps. This will develop a 
shared language and 
strengthen curriculum 
knowledge. 
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Tātaritanga raraunga 

 

 

 Using The Learning 
Progressions to inform 
planning, teaching and 
reporting 

 

 Special Needs policies 
reviewed: new aim – 
acceleration.  

 

 

 

PB4L: 

 Positive reward system 
established to reinforce 
vision. 

 Collaborative development of 
school rules to achieve vision. 

 Behaviour data analysed. 
 

 

 

 Circle Time project 
established. programme to 
develop students’ ability to 
self-manage behaviour/ 
emotions collaboratively:  

 
 

 Consistency across year 
groups enabling flow on.  
Easy to read. 

 
 

 Support programmes 
 VAMP (Visual Auditory 

Memory Programme), 
Rainbow Reading, Lexia, 
STEPS2 and Reading Recovery  

 SENCO working with 
teachers, students, and 
support staff. 

 
 

 Creates an effective learning 
environment. 

 A shared understanding 
across the whole school 

 
 
 
 
 
 
 

 A shared understanding, 
language, and resources 
across the whole school. 

 
 
 
 
 
 

 

 

 Easier to report to parents. 
 

 

 Lifting achievement 
through support 
programmes 

 To help support student 
learning. 

 

 

 

 Improvement in learning 
environment 

 

 

 

 

 

 To improve confidence and 
build self-esteem. Build 
resilience and provide a space 
for students to problem solve 
issues in and out of 
classroom. This enables 
students to feel more 
confident when learning 

 
 
 

 Build on The Learning 
Progressions being 
incorporated and linked to 
long term and weekly 
planning.    

 
 

 Refine and use regularly. 
 
 
 
 
 
 
 
 

 SLT to monitor systematic 
review of students of concern 
during syndicate meetings. 

 
 Ensure school curriculum 

document includes shared 
understandings about 
effective pedagogy. 

 
 
 

 Develop schoolwide system 
to manage behaviour in class. 

 
 Undertake schoolwide Circle 

Time. 
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School Name:  Green Bay School School Number:  1298 

 

 Yr 5/6 undertook 
collaborative inquiry into 
Circle time including teaching 
weekly circle time sessions. 
After 2 terms Y5/6 syndicate 
shared their inquiry with 
other syndicates by modelling 
lessons. These syndicates 
then delivered regular circle 
time sessions. Include teacher 
voice when identifying 
students of concern 

 
 
 
 
 
 
 
 

 Develop Circle Time expert 
beyond SENCo to develop 
leadership capacity. 

 
 
 
 
 
 

Planning for next year:  

In 2021 the school focus will be raising achievement in Literacy for Maori students. Approaches to be used will include: 
● Professional Learning Group for Literacy 
● Literacy Professional Development in big books 
● Continuing Guided reading 
● Continuing with STEPS2 and monitor progress. 
● Continue to use Reading Wedges and analyse data to inform planning within the class and Tier 2 support. 
● Develop Home school partnerships – Maori parents’ consultation, Community engagement. 
● Prioritise Maori students when organising SEN support – Especially boys. 
● Continue to develop transitions into school. 
● Continue to provide newly developed schoolwide planning to ensure that high standard of pedagogy informs practice. 
● Maintain newly strengthened collaborative practice between withdrawal support programmes and classroom teachers. 
● Learning Progressions are consolidated, and a shared language is used across classrooms, teaches, students and whanau are linked to New Zealand Curriculum  
● Develop teacher knowledge of how to use eTAP to track misbehaviour. 
● Track and respond to student misbehaviour (PB4L) 
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Strategic Aim: 

 

 

Goal 1:  Raise student achievement across the school. 
Goal 2:  To have an established, fully inclusive school that values diversity and gives all staff and students equitable.           
              Access to the NZC and learning for life. 
Goal 3:   Positive partnerships with all stakeholders. 
Goal 4:   Develop a collaborative learning environment that makes GBS a school of choice and reflects the 
community. 
 

Annual Aim:  

 

Goal 1 – Curriculum: Teaching, Learning and Achievement 
Through inquiry learning, effective assessment and targeted feedback, and authentic use of e-learning pedagogies 
we will promote high achievement and student engagement in all areas of the curriculum, while continuing to 
improve students’ literacy and mathematical skills so they are achieving at or above the New Zealand Curriculum. 
 
Goal 2 – Staff and Student Development 
Through targeted, quality professional learning we will continue to strengthen and improve staff skill and 
knowledge to improve student achievement outcomes. 
 
Goal 3 – Partnerships 
Through quality partnerships within and beyond the school we will ensure that we are meeting the expectations and 
desires of our community in delivering a quality education for their children. 
 
Goal 4 – Review 
Through regular and systematic review, we will ensure that practices are effective and efficient, and allow for the 
best practice to support quality student outcomes. 
 
 

Target:  

 

 

Whole school results show 85% of students achieving at or above the expected curriculum level according to the 
New Zealand curriculum document. That All children experience expected or accelerated curriculum level growth. 
That Māori and Pasifika results match or better whole school results. 
That learners are both extended and broadened (vertical & lateral learning). 
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Baseline Data:  

 

 

 

 
 
New Zealand 
Curriculum 

      Working  
Towards 

     Working 
Within  

      Working 
Above  

Total Working 
At & Above  

 
All 

 
9.5% 

 
69.8% 

 
20.8% 

 
90.6% 

 
Maori 

 
21.5% 

 
70.9% 

 
7.6% 

 
78.5% 

 
Pasifika 

 
17.9% 

 
73.2% 

 
8.9% 

 
82.1% 

 
Asian 

 
1.8% 

 
61.8% 

 
36.4% 

 
98.2% 

 
Girls 

 
6.5% 

 
76.2% 

 
17.3% 

 
93.5% 

 
Boys 

 
12.2% 

 
63.8% 

 
24% 

 
87.8% 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
 The appraisal process was used 

to strengthen the teaching and 
learning in classes. Teachers 
identified “priority learners” in 
maths, reading and writing. The 
teaching as inquiry model was 
used to develop ways in which to 
accelerate these students. 

 

 

 Focused on The Learning 
Progressions. Linking back to the 
curriculum, what students 
should be working on according 
to year group. 
 
 
 
 

 A school wide focus on Number 
Knowledge. Focusing on basic 
facts and timetables 

 

 

 Symphony Maths – a program 
that helps students with number 
sense skills at conceptual level. 

 

 

 
 Teachers kept their “priority 

learners” at the forefront of 
their discussions during whanau 
meetings. 
Teachers were expected to talk 
about how they were catering 
for the needs of the children in 
their classes. 
 

 

 Focussed teaching on next steps. 
Progressions are in all 
classrooms; we report back to 
parents using The Learning 
Progressions 

 

 

 Through the Learning 
Progressions we placed an 
emphasis on basic fact and 
timetable knowledge 

 

 Deputy Principal used PAT 
results to trial 10 students who 
needed more support in maths. 
Trial was for 6 months. 

 

 

 PLG team meets twice a term 
and shared back to all teachers. 

 
 Greater emphasis on the use of 

data and accountability to raise 
the achievement of our “priority 
learners”. 

 Teachers discussed these 
students during their whanau 
meeting. Looking at what was 
working well and next steps. 

 

 

 Common language between 
teacher, student, and home. 
Students know next steps in 
their learning. 

 

 

 

 To improve number knowledge. 
To ensure that by the time 
students reached intermediate 
they know all their times tables. 

 

 Consistency in using program, 
with follow up from Deputy 
Principal and one to one tutoring 
when needed. 

 

 

 
 Through whanau meetings 

teachers can share their 
successes and next steps so that 
teachers are able to learn from 
each other 
 
 
 
 
 
 

 To build on The Learning 
Progressions being a part of 
long-term planning and weekly 
planning 

 

 

 

● To continue strengthening the 
use of basic facts and number 
knowledge teaching and learning 
across the school 

 

 To continue with 50 licences 
with Maori and Pasifika getting 
first preference. Students 
selected from formative tests. 
Classroom teachers to be 
involved this time. 



  

Ministry of Education | Tātaritanga raraunga Page 12 

Tātaritanga raraunga 

 Maths Curriculum Lead Teacher 
appointed. The Lead teacher 
then leads the Math PLG  
 
 
 
 

 

 

 

 The COSDMBRRICS maths 
intervention programme has 
been running this year by a 
Teacher Aide, running these 
intervention sessions for groups 
of at-risk Year 3, 4 and 5 
students over the course of the 
year. 

 
 

 
 PAT and EasTTle. 
 Better use of data from testing 

 
 
 
 
 
 

Teacher Resources: 

 Fraction Kits 
 

 

They are there to support 
teachers learning and planning.  
To make sure resources are 
there to support teachers 
teaching. Look at data for next 
steps.  

 

 

 6 to 8 students participated each 
term. Working on improving 
Place value and basic facts 
speed. 

 10 students met standard by end 
of year. 5 students made good 
progress. 

  

 

 

 This year there was a concerted 
effort in analysing the data and 
then feeding this on to teachers. 
PATs and EasTTle were analysed 
and then findings were taken to 
whanau meetings and discussed 
and planned for 

 

 

 Fractions were identified school 
and nation-wide as an area of 
concern. Materials were 
purchased to support teaching 
and learning. 

 Overviews developed for 
teaching and learning. 
Progressions to support students 
next steps. 

 

 

 

 

 

 Specialised teaching of students. 
Feedback from teachers was that 
student’s engagement had 
improved. 

 

 

 

 

 To support next learning and 
teaching steps 

 

 

 

 

 

 This is ongoing. 
 

 Continue to support teachers 
learning and next steps.  

 To improve math outcomes 
 

 

 

 

 

 Closer monitoring of students 
going into COSDMBRRICS. 
Looking at learning needs 

 

 

 

 

 

 We found that there was a 
significant improvement in the 
areas that were discussed. 
This was then fedback to the 
teachers again. Areas of need for 
2021 have also been discussed. 

 

 

 

 Continue to strengthen fraction 
knowledge. 
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 AWS Maths 
 

 

 Banqer: 4-year 5/6 class used 
the programme. 
 
 
 

 Maths Mate Maintenance 
Program in the Year 7/8 classes 

 

 Otago Problem Solving 
 

 

 

 

 

 

COVID Lockdown 

 Setting up school and whanau 
website with home learning links 
to each whanau and Ministry 
programmes 

 

 

 

 Identify needs and gaps. 
Supports planning. 

 

 Financial Literacy. Students 
working with percentages, 
fractions, budgeting, money 
handling skills. 

 

 Link home learning with 
classroom programme 
 

 Students problem solve using 
maths strategies to answer 
questions. This competition 
extends students. 

 

 
 

 

 

 

 Used online platforms like 
Hapara, Seesaw and Google 
classroom to communicate with 
parents and students. Flexible 
daily timetables for students to 
follow at home with academic 
work and general family 
activities around the house or in 
their bubbles.  Regular zoom 

 

 

 Focus on the needs of the 
students. 

 

 

 High level of student 
engagement 

 

 

 

 

 

 

 

 

 

 

 

 

 Due to lockdown 

 

 

 Link to the progressions 
 

 

 More Yr. 5/6 classes to use the 
programme in 2021. 

 Continue with all Yr 5/6 classes. 
 

 

 Continue with Maths Mate 
 

 

 

 

 

 

 

 

 Website, home learning is being 
kept up to date in case of 
another lockdown. Devices and 
hardpacks ready to be 
distributed. 
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meeting for teachers to check in 
with students on work and 
wellbeing. Hardpacks were 
organised for junior school. 
Devices given out to students to 
participate in online learning. 

 

 

 

for next year:  

 
In 2021 the school focus will be raising achievement in Mathematics for Maori students. Approaches to be used will include: 

 New Maths Curriculum Lead Teacher appointed 
● COSDMBRRICS will be continued for at risk students in Maths. 
● Develop Home school partnerships – Maori parents’ consultation, Community engagement. 
● Continue strengthening the use of basic facts and number knowledge teaching and learning across the school. 
● Prioritise Maori students when organising SEN support. 
● Develop alignment of school wide practice with Curriculum Delivery Document via lesson observations and Maths Team review 
● Continue to provide newly developed schoolwide planning to ensure high standard of pedagogy informs practice. 
● Maintain newly strengthened collaborative practice between withdrawal support programmes and classroom teachers. 
● Develop teacher knowledge of how to use eTAP to track misbehaviour. 
● Track and respond to student misbehaviour (PB4L) 
● Increase number of students on Symphony Maths with involvement of classroom teacher. 

 

 

 



School

KIWISPORT NOTE

Kiwisport is a Government funding initiative to support students’ participation in organised 

sport. In 2020, the school received total Kiwisport funding of $9838.00 (excluding GST). The 

funding was spent on Sports activater and for students to compete in the Waitakere Zone 

compertions  The number of students participating in organised sport increased from [98% to 

98.1%] of the school roll.

Green Bay Primary School

Leading Edge Services (2017) Ltd

Page 1
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